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Summary

t present, the psychophysical health of educators is an
Aissue that has taken on increased importance, especially

the phenomenon of chronic work stress, as it directly
affects the effectiveness of their work. Hence the importance of
detecting what factors can prevent this chronic exhaustion in the
educational field. This research aimed at answering this question
from an empirical perspective.

To this end, a sample of 300 early education and primary
school teachers from both public and private institutions of the
Argentina was used. Maslach and Jackson’s Burnout Inventory
(MBI) was implemented to determine the level of chronic stress.
In order to assess two psychosocial resources of great relevance
in the context of work, the Albert Bandura’s Teaching Self-
efficacy Scale and the Job Satisfaction Scale for educators were
used. Overall, the perceptions of teacher self-efficacy and of job
satisfaction are considered psychological resources that would
act as modulators of chronic stress in the workplace, noticing
moderate and high values in the resources, but low levels of
burnout symptoms in the teacher sample evaluated.

Key words: perceived self-efficacy, job satisfaction, teaching,
burnout syndrome.
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Resumen
nlaactualidad,lasalud psicofisicadelos
educadores es un tema que ha cobrado
mayor importancia, especialmente

el fenomeno del estrés laboral cronico, ya
que afecta directamente la efectividad de su
trabajo.

De ahi la importancia de detectar qué
factores pueden prevenir este agotamiento
cronico en el campo educativo. Esta
investigacion tuvo como objetivo responder a
esta pregunta desde una perspectiva empirica.
Para cllo, se utilizd una muestra de 300
docentes de educacion inicial y primaria de
instituciones tanto publicas como privadas de
la Argentina.

Se implement? el Inventario de Burnout
(MBI) de Maslach y Jackson para determinar
el nivel de estrés cronico. Para evaluar dos
recursos psicosociales de gran relevancia en
el contexto del trabajo, se utilizé la Escala
de Autoeficacia Docente de Albert Bandura
y la Escala de Satisfaccion Laboral para
educadores.

En suma, las percepciones de la
autoeficacia del docente y la satisfaccion
laboral se consideran recursos psicoldgicos
que actuarian como moduladores del estrés
cronico en el lugar de trabajo, identificandose
en estos docents valores moderados y
elevados en los recursos, y niveles bajos en
los sintomas de burnout.

Palabras clave: percepcion de autoeficacia,

satisfaccion laboral, docencia, sindrome de
burnout.
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Introduction

ork Stress: A Road to Burnout. The

manifestation of many psychosomatic

ailments, as a result of the demands of
today’s society and mainly in the workplace has
favored the emergence of the term “work stress”.

Within the framework of its Occupational
Health Program, the World Health Organization
defines work stress as the individual’s response
to demands and work obligations that do not
match his / her competencies, testing his / her
ability to cope with these circumstances (Leka,
Griffiths & Cox, 2004). Peir6 (1999) argues that
the experience of work stress arises when there
is a mismatch between the workplace and the
individual.

This conceptualization emphasizes the
subject’s assessment of his/her own resources,
meaning it perceives that it lacks sufficient means
to face this imbalance. There are two types of work
stress, episodic and chronic. The first is related to
something sporadic and not permanent, i.e. once
the stressful situation is addressed or resolved,
symptoms disappear (Slipack, 1996). On the
contrary, chronic stress occurs when the person
is under stressful situations, which duration,
frequency and intensity are high and the stressor
is constant (Slipack, 1996).

One response to chronic work stress is
feeling emotionally exhausted, with oppositional
feelings as regards the work role and coworkers.
During 1974, Freudenberguer conceptualized
this group of symptoms as burnout syndrome
(Gil Monte & Peird Silla, 1997). Afterwards,
Cristina Maslach was the leading pioneer in the
study of this phenomenon within the health care
context (Zaldua, Lodieu & Koloditzky, 2000).
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The Maslach model is a three-factorial one, based
on the different health care professions (doctors,
nurses, policemen, teachers, among others)
characterized by three main dimensions: emotional
exhaustion, depersonalization and lack of personal
accomplishment (Blazer, 2010; Maslach &
Jackson, 1981; Maslach, 2009; Omdahl & Fritz,
2006). Emotional exhaustion (EE) is related to
a decrease in emotional resources and a sense of
powerlessness when assuming that there is nothing
else to offer to others, accompanied by somatic
and psychological symptoms, such as exhaustion,
anxiety and irritability (Blazer, 2010; Maslach,
2009).

Depersonalization (DP) refers to negative
and insensitive attitudes towards the subjects to
whom the benefits are directed to (the students), as
well as to colleagues (educators). It is associated
with an attitude of detachment from others, ignoring
them and considering them guilty of frustrations in
fulfilling their responsibilities (Blazer, 2010; Gil
Monte & Peir6 Silla, 1997; Maslach, 2009). The
lack of personal accomplishment (PA) is related to
the professional perception (teacher) that his/her
work is useless, accompanied by some situations of
failure and feelings of low self-esteem, unhappiness
and discontent with his/her own person and with
his/her job performance.

This performance decreases, based on
a negative self-evaluation, trying nevertheless
to carry on, complicating its state in the long
term (Blazer, 2010; Maslach, 2009). All these
symptoms have consequences in different areas
simultaneously. They negatively influence the life
quality of the subject, increasing family problems,
affecting the workers’ social network, as the
interactions get tense and communication becomes
poor and there is a trend towards isolation (Mansilla
Izquierdo, 2011). Besides, it has implications on
the work organization. Maslach and Leiter (1997)
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argue that as people become more stressed,
they become less able to deal with their labor
problems, for they are likely to physically
and psychologically withdraw from work,
invest less time and energy in it, do just what
is necessary and be more frequently absent.
High quality of work requires time and effort,
as well as commitment and creativity, but
the burned out person is no longer willing
to provide it. A decrease in the quantity and
quality of work accomplished is the final
result.

It is worth noting that the burnout
syndrome arises when that initial work stress
has not been adequately handled, so it is
prolonged over time and its symptoms get
worse (Zavala Zavala, 2008).
Teachers”  self-efficacy: a
resource?

Albert Bandura (1997) mentions that
self-efficacy beliefs are “beliefs in one’s
abilities to organize and implement the
required courses of action that will produce
certain achievements or outcomes” (p.3).
Self-efficacy is considered a cognitive
mediator of the effect the medium has on
human behavior. Each person has their own
belief system, made up of the joint perception
of specific skills for the proper handle of
various actions. Therefore, a person’s efficacy
beliefs are diverse and vary according to the
specific activity he/she carries out (Bandura,
1997, 1999). These beliefs play an essential
role in teachers’ thinking. It is known that
educators must enjoy different knowledge and
skills, but it is also essential that they feel able
to teach and achieve good results with their
students (De Luis, 2007). Through extensive
research, it has been proved that teachers’
self-efficacy beliefs influence professional

protective
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goals (Fernandez & Soto, 2012; Muijs &
Reynolds, 2001), the dedication to organize
and plan activities, the motivation to deliver
the lessons (Bzuneck, 2017; Klassen & Tze,
2014), their performance measure by their
students’ achievements, their ability to adapt
to the unforeseen circumstances (Schwazer
& Schwitz, 2004; Tschannen Moran &
Hoy, 2002; Woolfolk & Hoy, 1990) and the
predisposition to be at risk of the burnout
syndrome (Leon Rubio, Cantero & Leodn
Pérez, 2011).

The teachers’ efficacy belief or perception
would be an essential cognitive process to
direct and regulate the behavior with a specific
purpose, such as the student’s academic
success, the resolution of tasks proper to the
school environment and the handling and
control of their actions in situations of chronic
stress (Fernandez, Ramos, Silva, Nina, &
Pontes, 2016; Gismero Gonzalez, et al., 2012;
Klassen & Tze, 2014).

Teachers’ job satisfaction:
promotor of mental welfare?

Job satisfaction could be defined as an
emotional state (Locke, 1976) and a positive
attitude (Barraza & Ortega, 2009) towards
work, a product of the individual subjective
self-assessment of his/her work situation
and of the values he/she attributes to it. The
feeling of job satisfaction is considered a
psychosocial resource that allows the educator
to face situations of their work environment
in everyday interaction. Thus, a high degree
of job satisfaction would enable the teacher
to evaluate certain situations in his / her work
area on a more positive and less threatening
basis (Pedro, 2011). Indeed, there are studies

that have confirmed the important mediating role
of job satisfaction for professional performance,
motivation, professional training and, above all,
the teachers’ physical and psychological well-
being (Ololube, 2006; Sharma & Jyoti, 2006). In
Argentina, mainly inthe last fifteen years, education
workers are one of the most disadvantaged social
groups mainly in terms of remuneration and
social recognition, with an eventual great sense of
devaluation (Grasso, 2003; Kornblit, Mendes Diz
& Di Leo, 2005).

These data are relevant as job satisfaction
would be, to some extent, determined by the
person’s assessment of the different factors that
define his / her workplace, and not necessarily
by the specific tasks of his / her job (Grasso,
2003).

Therefore, in their works Smith and Bourke
(1992) consider the level of the person’s job
satisfaction as a moderator of stress. In addition,
Garcia Renedo, Llorens, Salanova and Cifre
(2004) argue that teachers’ self-efficacy beliefs are
fundamental to face the obstacles, namely, these
beliefs will determine whether that situations are
perceived as threatening or challenging. According
to Lazarus and Folkman’s (1986) theory of stress,
it is considered that both self-efficacy and job
satisfaction would be psychological resources
that would act as stress modulators and thus they
would decrease the probability of the onset of the
burnout syndrome.

Method

Participants: For this study, in 2015, a non-
random sample by availability, made up of 300
teachers of both sexes, mainly women (91%)
was selected. They worked both in the early
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education and primary (16.75% and 83.25%
respectively) levels of public and private schools
in the provinces of Entre Rios and Buenos Aires,
Argentina. The teachers’ mean age was 39 years
(DS = 8.12) within a range of 21 to 63 years old.
Work experience ranged from 1 to 37 years, with a
mean of 12 years (DS = 8.56).

Instruments: To explore the burnout syndrome in
the school area and the psychological resources, the
following questionnaires were administered:

- Maslach and Jackson Burnout Inventory
(MBI) (1981): it measures the feelings and
attitudes that the professional has towards his
work. This research used the educators’ version.
It consists of 22 statements, grouped into three
dimensions: (a) emotional exhaustion (EE) (b)
depersonalization (DP) and (c) low personal
accomplishment (PA).

The frequency of affirmations is estimated
in a Likert-type scale of seven options: “never”;
“hardly ever”; “rarely”; “sometimes”; “quite”;
“many times”; “everyday”. The scale in its Spanish
version has an internal consistency and a reliability
measured through the Cronbach alpha of .90 in
EE; .79 in DP and .71 in PA (Seisdedos, 1997).
The instrument has been used in studies carried
out in Argentina (Hein, 2005; Marucco, Flamenco
& Ragazzoli, 2009; Menghi & Oros, 2014;
Popp, 2006) showing satisfactory psychometric
properties. In the study sample, it was observed
a reliability index measured through Cronbach’s
alpha of .87 for the overall scale, of .86 for EE; of
.65 for DP and of .82 for PA. While the internal
consistency of the DP scale is moderately low,
it similarly reflects the values obtained in most
studies (Gil Monte & Peir¢ Silla, 1997).

- Job Satisfaction Scale for Teachers (JSS-
Education) by Oros and Main (2004): it evaluates
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teachers’ job satisfaction and consists of 33
items grouped into two major factors and
subdivided into two dimensions. On the one
hand, there are the extrinsic factors, which
are evaluated from the task and the socio-
organizational dimensions; On the other
hand, the intrinsic factors are constituted
by the motivational and self-actualization
dimensions. It uses a Likert-type scale with
the following response options: ‘“strong
agreement”, “agreement”, “neutral”,
“disagreement” and “strong disagreement”.
When working with samples from Entre Rios,
Buenos Aires and La Pampa (Argentina),
Oros and Main (2004) reported a Cronbach
alpha reliability of .88, being for the extrinsic
factor of .85 and for the intrinsic one of .77. In
this research, the reliability measured across
Cronbach’s alpha was .86 for the full scale,
being for the extrinsic factor of .81 and for the
intrinsic one of .75.

- Bandura’s Teacher Self-efficacy
Scale, adapted by Menghi, Oros & Abreu
Marinho in 2015: this scale measures the
teachers’ perception of self-efficacy in six
areas: a) efficacy in influencing decision
making; b) educational self-efficacy; c)
disciplinary self-efficacy; d) efficacy in
achieving parental involvement; e) efficacy
in achieving community participation; and
f) efficacy in creating a positive school
climate. The scale consists of 26 items and
the response options are presented in a Likert
scale: “nothing”; “very little”; “something”,
“enough” and “a lot”. The reliability of the
total scale through Cronbach’s alpha was .90,
and in its dimensions was satisfactory ranging
from .78 to .84.

Data collection and analysis procedur
A non-probabilistic sampling was used, for
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convenience. Subjects were from public
and private educational institutions in the
provinces of Entre Rios and Buenos Aires
(Argentina). They were asked to collaborate
voluntarily and were informed of the aims
of the study and the mode of participation.
Once the permission of the authorities and the
signed consent of the teachers who wanted to
participate were obtained, the questionnaires
were given to be self-administered.

The statistical processing and analysis
of the data was carried out using the Statistical
Package for the Social Sciences 22 (SPSS,
version 22). Basic descriptive analyzes,
correlations and multiple regression analyzes
were carried out in successive steps in
order to observe whether the perceived self-
efficacy and the job satisfaction dimensions
predict general burnout and specific burnout
symptoms in the teachers assessed.

Results

1) Descriptive analyzes of the study variables
were carried out in the sample of teachers
assessed.

Firstly, considering a scale of 1 to 5 points,
in which value 1 corresponds to a very
low satisfaction, and value 5 to a very high
satisfaction, it was observed that teachers’
job satisfaction tended toward moderately
high values (M = 3.65, DS = .41), being the
intrinsic dimension slightly higher (M = 3.79,
DS = .45) than the extrinsic satisfaction (M =
3.50, DS = .48). Regarding the general
self-efficacy perceived by teachers, values
were between moderate and moderately high
(M = 3.45, DS = .49) on a scale ranging from
1 to 5 points. With respect to their dimensions,
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the perception of disciplinary efficacy and efficacy
to create a positive school climate (M = 4, DS =
.66, M = 3.71, DS = .60, respectively) stood out,
followed by the belief in educational efficacy and
efficacy in achieving parental involvement (M =
3.67, DS = .53, M =3.59, DS = .77, respectively).
At a lower level, it was noticed a belief in the
efficacy in decision making (M = 3.22, DS = .80),
being the lowest perceived efficacy that related to
the achievement of community participation in
school tasks (M = 2.28, DS = .88).

Finally, the dimensions of the burnout
syndrome were evaluated with a scale of 0 to 6
points, finding that the teachers of this study show
moderate values of personal accomplishment (M =
4.18, DS=.78), low values of emotional exhaustion
(M =1.79, DS=.99) and predominantly low values
of depersonalization (M = .62, DS = .78). The
overall value of job burnout was low (M = 1.54,
DS =.67).

2) Correlation analisys were performed in
order to observe the existence of a relationship
between the variables. In the variable Teacher’s
job satisfaction; it was found highly significant
negative relationships between the dimensions
job satisfaction and total job satisfaction with
the dimensions burnout, emotional exhaustion,
depersonalization and total burnout. Besides, it was
found positive and highly significant relationships
between the dimensions job satisfaction and total
job satisfaction with the burnout dimension of
personal accomplishment (see Table 1).
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Table 1

Correlation among job satisfaction, total job satisfaction dimensions, MBI and total MBI
dimensions

EJS S GJS EE DP PA GMBI
EJS ,559" 924" -,359" _,170™ 208" -350"
1S 833" 472" -301" 400" -,533"
GJs - 457" 2527 323" -479"
EE 396" -,388" ,868"
DP -326" 635"
PA 7417

GMBI

Note: EJS= extrinsic job satisfaction; 1JS= intrinsic job satisfaction; GJS= general job satisfaction;
EE= emotional exhaustion; DP= depersonalization; PA= personal accomplishment; GMBI= General
Maslach Burnout Inventory.

**p< 0,01

Asregards self-efficacy, significant negative relationships were found between the
dimensions of decision-making efficacy, disciplinary self-efficacy, efficacy for parental
involvement and emotional exhaustion; besides, highly significant relationships with
educational effectiveness, efficacy to achieve a positive climate, general self-efficacy
and emotional exhaustion (see Table 2).

In addition, significant negative relationships between the dimensions of
educational effectiveness and the dimension of depersonalization were found. Highly
significant relationships were also found between disciplinary self-efficacy, efficacy for
parental involvement, efficacy to create a positive school climate, general self-efficacy,
and the dimension of depersonalization (See table 2).
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Table 2
Correlations among self-efficacy, total self-efficacy dimensions, MBI and total MBI dimensions
DM EE DS PI CP PC GS EE DP PA GMBI

DM 2370 ,102 ,301° 4687 334" 617" -236° -,077 ,284™ -,283™
EE ,568" 499" ,308° 610" 766 -303™ =217 ,522™ -,459™
DS 434 , 166,500 570" -115° -210™ 4377 -,308™
PI 4350 5650 7135 - 175" 176 ,445™ -,339™
CP 359" 689" -,103 -,031 ,238" 173
PC ,806™  -305™ =273 591 -,504™
GS -,309™ -,225" 588" -,493™
EE ,396" -,388" 868"
DP -,326" 635"
PA -, 7417
GMBI

Note: DM= desicion making; EE= educational effectiveness; DS= disciplinary self-efficacy; PI= parental involvement; CP=

community participation; PC= positive climate; GS=general self-efficacy; EE= emotional exhaustion; DP= depersonaliza-

tion;

PA=lack of personal accomplishment; GMBI= General Maslach Burnout Inventory.

** p< 0,01
* p< 0,05

3) Multiple regression analysis was performed to observe the predictive effect of job
satisfaction and teacher self-efficacy on burnout.
The first regression analysis calculated the predictor effect of the dimensions of teachers’ self-
efficacy on the total burnout score. It was found that both the efficacy to create a positive school
climate and the educational effectiveness significantly predicts the burnout syndrome; both
dimensions accounted for 29% of the variance.

Note that the efficacy to create a positive school climate was the main predictor and
explained 25% of the variance of burnout, and the efficacy to face learning difficulties implies an
additional 4% (see Table 3). The results indicate a negative relationship between both variables
and burnout (B =-.50 and B = -.24, respectively).
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Tabla 3
Multiple regression by successive steps between self-efficacy and burnout
Burnout
Model 2
Predictors Model 1 B B IC 95%
Positive climate -12.45%* -8.81%* [-14.88, - 10.01]
Educational effectiveness -6.68** [-10.05, -3.32]
R2 25 29
F 101.47** 60.81**
Change increase in R2 .04
Change increase in F .00
**Pp<0.1
Subsequently, it was analyzed the Of these two dimensions, efficacy in

predictive weight of the dimensions of  creating a positive school climate was the main
self-efficacy on each burnout symptom. It  predictor and explained 9% of the variance
was found that educational effectiveness of emotional exhaustion, and the educational
and efficacy in creating a positive school  effectiveness an additional 2% (see Table 4).

climate predict emotional exhaustion, The results indicate a negative relationship

accounting for 11% of the variance. between the variables (B = -.19, - .18
respectively).

Table 4

Multiple regression by successive steps between self-efficacy and emotional exhaustion

Emotinal exhaustion

Model 2
Predictors Model 1 B B 1IC 95%
Positive climate - 75%* - 47* [-.81, - .14]
Educational effectiveness - 44%* [-.77, -.12]
R2 .09 A1
F 30.59%%* 19.29%*
Change increase in R2 .02
Change increase in F 7.34

**p<0.1

It was also found that the efficacy in creating a positive school climate predicts the feeling
of depersonalization, accounting for 8% of the variance (see Table 5). Once more, the results
indicate a negative relationship between the variables (f =-.27).
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Table 5

Multiple regression by successive steps between sel-efficacy and depersonalization

Sole Predictor Model B B error IC 95%
Positive climate -29%% .06 [-.41,-.17]
R2 .08

F 24.02%*

**P<(.1

Finally, it was observed that self-
efficacy to create a positive school climate and
educational effectiveness predicts personal
accomplishment, accounting for 39% of the
variance.

The self-efficacy to create a positive climate
was the main predictor and accounted for 35%

Table 6

of the variance of self-accomplishment,
and educational effectiveness implied an
additional 4% (see Table 6). The results
indicate a positive relationship between
the variables ( = .43; .26 respectively).

Multiple Regression by successive steps between self-efficacy and personal accomplishment

Personal accomplishment

Model 2
Predictors Model 1 B B IC 95%
Positive climate 1.03** JI5** [.56, 1.19]
Educational effectiveness 43%* [.31, 1.04]
R2 35 .39
F 159.72%* 95.12%*
Change increase in R2 .04
Change increase in F 20.22

**P<0.1

Furthermore, it was analysed the predictive effect of the job satisfaction dimensions
on the burnout syndrome. It was found that only intrinsic job satisfaction predicts burnout,
accounting for 28% of the variance (see Table 7). The results indicate a negative relationship
between the variables (B =-.53).
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Table 7

Multiple Regression by successive steps between self-efficacy and burnout
Sole Predictor Model B B error 1C 95%
Intrinsic satisfaction -1.27%* 12 [-1.50, -1.04]
R2 28
F 118.15%%*
**p< (.1

Regarding the different symptoms
of burnout, it was observed that intrinsic
job satisfaction negatively predicts both
emotional exhaustion ( =-.30), accounting
for 22% of the variance and the feeling of
depersonalization (B = -47), accounting
for 9% of the variance, while it positively
predicts personal accomplishment (B =

.40), accounting for 16% of the variance (see
Table 8).

These results show that as teachers’
intrinsic ~ job  satisfaction  increases,
emotional exhaustion and depersonalization
decrease, whereas their sense of personal
accomplishment increases.

Table 8

Multiple Regression by successive steps between job satisfaction and the three dimensions of burnout
Sole Predictor Model B B Error 1C 95%
Emotional exhaustion
Intrinsic satisfaction -.676%* .07 [-.82, -.53]
R2 22
F 85.22%*
Depersonalization
Intrinsic Satisfaction -.19%* 1.84 [-.25, -.12]
R2 .09
F 29.77**
Personal accomplishment
Intrinsic satisfaction A40** .05 [.30, .51]
R2 .16
F 56.69**
**p< (.1
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Discussion and Conclusion

Asregards perceived self-efficacy, it was
found that educational effectiveness and the
efficacy in creating a positive school climate
negatively predict emotional exhaustion,
which means that higher levels of teacher
self-efficacy  (educational  effectiveness
and efficacy in creating a positive climate)
correspond to lower levels of emotional
exhaustion.

The same trend was found for the
efficacy in creating a positive climate and the
feeling of depersonalization. Finally, there was
a positive prediction of self-efficacy to create
a positive school climate and educational
effectiveness, about self-accomplishment,
noting that increasing levels of teacher
self-efficacy (positive school climate and
educational effectiveness) increases the
educators’ sense of personal accomplishment.
Grau, Salanova and Peir6 (2000) carried out a
study with employees using new technologies,
trying to test the hypothesis on the modulating
role of the efficacy perception with respect to
stress levels.

They found that stressors had a lower
impact on subjects who had a higher perception
of' their job and general effectiveness. Bermejo
Toro (2007) conducted a study in Madrid with
secondary school teachers and observed that
educators with low scores on self-efficacy had
higher levels of burnout and had low personal
accomplishment.

Findings in this line support this view
(Extremera, Duran & Rey, 2010; Fernandez,
2008; Friedman, 2003; Schwarzer & Schmitz,
2004). The high perception of self-efficacy is
associated with the quality of lesson planning,

the effort to overcome daily content, the continuous
training, the students’ academic success and the
handle and control of behavior in situations of
chronic stress (Gismero Gonzalez, et al., 2012;
Klassen & Tze, 2014; Rodriguez, Nuiez, Valle,
Blas & Rosario, 2009).

It has been proved that educators with
high levels of self-efficacy present low levels of
burnout and high levels of enthusiasm in their
work, which eventually improve their work with
students (Fernandez, 2008b). Apparently, in this
study group, the perception of a high educational
effectiveness with the students and the efficacy
belief in creating a positive school climate would
act as cognitive protectors against psychological
job exhaustion (Bangs & Frost, 2012), and it would
damp the process of daily stress experienced by
teachers.

Thus, feeling effective as guides and trainers
of students in full development, and being able
to do so in a pleasant work environment would
have a positive impact on the way they manage
or control the stressors with which they coexist in
teaching, and thus attenuating the probability that
these stressors become chronic.

Regarding job satisfaction, it was found
that the intrinsic dimension prevents emotional
exhaustion and the feeling of depersonalization,
acting as a promoter of teacher’s personal
accomplishment. Hermosa Rodriguez (2006)
studied the relationship between the level of
satisfaction and burnout dimensions of primary
and secondary teachers in Ibagué, Colombia.

The author found, consistently with this
study, that there is a significant relationship with
the three dimensions of the syndrome, being
that relationship negative with exhaustion and
depersonalization and positive in the case of
personal accomplishment. Even the relationship
seems to be more intense with the dimension
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of emotional exhaustion. In this line, Jiménez
Figueroa, Jara Gutiérrez and Miranda Celis (2012)
analysed the relationship between the burnout
symptoms and job satisfaction in Chilean teachers.

The authors found highly significant
correlations between the dimensions of burnout
(exhaustion, depersonalization and personal
accomplishment) and general job satisfaction.

As in the present study, the relationships
with job satisfaction and its dimensions were
inverse for both exhaustion and depersonalization,
and positive for personal accomplishment.

The findings of this research are consistent
with the results found by Hermosa in Colombia
(2006) and by Jiménez Figueroa, Jara Gutiérrez
and Miranda Celis (2012) in Chile, who do not
determine the predictive level of satisfaction on
the symptoms of burnout, but they corroborate the
relationship between the variables.

As found, teachers with greater intrinsic
satisfaction show lower levels of burnout, which
may be due to the fact that the intrinsic determinants
of satisfaction such as work motivation, the
challenge of schoolwork, the sense of vocation
play a mediating role in light of the development
of chronic labor stress (Ololube, 2006; Pearson &
Mooman, 2005; Sharma & Jyoti, 2006).

In other words, being satisfied with their
work, and especially intrinsically, would imply
assuming more positive attitudes towards their
work, which would help to elaborate and process
daily difficulties in a healthier and more functional
way; otherwise, those who are unsatisfied with their
work will interpret any demand of the institution
in a stressful way (Aldrete Rodriguez, Aranda
Beltran, Valencia Abundiz, Salazar Estrada, 2011;
Ramery-Gelpi & Pérez Navio, 2016). Therefore,
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a high level of intrinsic satisfaction with their
teaching would act as a protective factor in
the development of the burnout syndrome.

Hence, the sense of job satisfaction and
the perception of efficacy in teaching could be
considered as promoters of psychophysical
health in the teaching population.

In terms of the limitations of the present
work, it should be emphasized that the sample
could not be selected at random, for schools
do not always allow access to their teaching
staff since the individual evaluation of all
subjects outside the school context demands
time and resources.

Therefore, it is important to emphasize
that the type of sampling used does not allow
a representative generalization of the data to
the population, but rather an approximation
to the functioning of the processes evaluated
in early education and primary level teachers
of the areas and schools represented in the
present work.

In addition, given its availability, it
could be possible that the sample included
in this study may have been biased as it
was composed of the group of teachers that
voluntarily agreed to take part and whose
superiors were ready to collaborate with the
study and know the results of self-efficacy,
satisfaction and stress of their teachers.

Finally, the practical implications of
this study are of particular relevance for
organizations and public administrations (for
instance Teacher Training Courses) which
are responsible for implementing appropriate
measures such as  psychoeducational
proposals to promote the psychophysical
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health of educator by means of the training
and continuous evaluation of the educator
in current activity, and the implementation
of psychoeducational workshops where their
psychological, social and emotional resources
could be strengthened and stimulated to
carry out self-care activities so as to identify
situations of risk with respect to work
stress and try to prevent them; In the case
where burnout indicators are detected they
can be derived so that they receive timely
psychological attention.

Likewise, the results of this study could
lay the foundations for the implementation
of programs of interventions designed to
encourage the promotion of positive resources
such as self-efficacy and job satisfaction
towards the use of healthy coping strategies.
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